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The pages that follow are reproduced exactly as they appear in the full completed planner.

Week 9 — The Adjustable Elements

Unit 3: Interpretation Is Made of Elements · Month 3 · Quarter 1 · Semester 1 · Instructional Days 41–45

Essential question What exactly can be changed about how a passage sounds?

Standards PE-III.6 Performing / Analyze → PE-III.6 Performing Ensembles / Performing / Analyze —
Examine and explain how adjusting musical elements enhances interpretation and adds
authenticity to a performance.

Learning target “I can name the elements a performer can adjust and what each does.”

Local dates ____________________________ (enter your school dates)

Measurable objectives
•  Students will examine and explain how adjusting musical elements enhances interpretation.

•  Students will identify the elements available for adjustment in performance.

Success criteria (student-friendly)
•  “I name the adjustable elements precisely.”

•  “I explain what changing each one does to the effect.”

•  “I identify which element is doing the work in a passage.”

Academic vocabulary
tempo, rubato, dynamics, articulation, phrasing, timbre, balance, vibrato, agogic, inflection

Materials and technology
•  Parts and instruments

•  Rehearsal space

•  Supplied analysis frame

Differentiation and supports

Support area This week's plan

Special education / IEP Reduce group size; pair visual cue cards with all verbal directions; allow gesture or picture response
in place of speech; pre-teach the week's target in a 1:1 warm-up.

Section 504 Provide the child's documented accommodations throughout; permit movement breaks and
alternative seating at any point in the sequence.

Multilingual learners Introduce each vocabulary word with an object or image; accept home-language responses; send
the vocabulary list home where a translation is available; pair with a peer who shares the home
language.

Advanced / extension Ask the learner to teach the skill to a peer, extend the task, or record a demonstration for the class
reference wall.

Intervention / reteach Reteach the target in a short small group using the same materials; split the day's check for
understanding into two smaller steps.
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Support area This week's plan

Enrichment Extend into an open-ended centre or project connected to the essential question.

Assessment and evidence
Student identifies adjustable elements and explains the effect of changing each.

Family communication
Ask your child which element they changed in rehearsal and what it did.
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Day 41 — Beyond the Notes and Rhythms

Week 9, Day 1 · Unit 3 · Standards: PE-III.6

Focus Opening standard 6.

Learning target “I can name the elements a performer can adjust and what each does.”

Vocabulary in use tempo, rubato, dynamics, articulation, phrasing, timbre, balance, vibrato, agogic, inflection

Local date ____________________

Learning sequence
Connect: two ensembles playing the same notes and rhythms sound entirely different, and standard 6 is about why.
Teach: name the elements a performer actually controls, because 'be more musical' is not an instruction. TEMPO,
including whether it is steady and where it moves. DYNAMICS, including the shape within a note and across a
phrase rather than only the marked level. ARTICULATION, meaning how notes begin and end and how much space
is between them. PHRASING, meaning where the line breathes and where it points. TIMBRE, the colour of the
sound and how it changes. BALANCE, from Week 3. And AGOGIC inflection, the small lengthening that gives a
note weight without a dynamic change. Teach that these interact and that most expressive effects are combinations.
Try: students identify which elements differ between two supplied descriptions of the same passage. Apply: students
list the elements available in their own current passage. Reflect: which had you never thought of as adjustable?

Check for understanding
Student names the adjustable elements and explains what each controls.

Differentiation in the moment

If the learner... Then...

needs more support Model the step again with guided support, then fade to a gesture cue.

is ready for more Invite the learner to demonstrate for a peer or add a second example.

is dysregulated Pause instruction, move to co-regulation, and return to the target later.

Closure and reflection
Gather the group. Restate the learning target. Ask one learner to demonstrate. Name one specific thing the group
did well, then preview tomorrow.

Teacher reflection (fictional example)
Fictional Example — Customize and Verify Before School Submission.

Most learners met the target. Two needed the visual cue repeated during guided practice; I will pre-teach with them
tomorrow. The extension held attention longer than planned, so I shortened closure.
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Day 42 — Changing One Thing at a Time

Week 9, Day 2 · Unit 3 · Standards: PE-III.6

Focus Isolating the variable.

Learning target “I can name the elements a performer can adjust and what each does.”

Vocabulary in use tempo, rubato, dynamics, articulation, phrasing, timbre, balance, vibrato, agogic, inflection

Local date ____________________

Learning sequence
Connect: to know what an element does, change only it. Teach: run the experiment as an ensemble -- play a
passage as written, then change ONE element deliberately while holding the rest, and describe the effect precisely
rather than judging it. Teach the discipline of description before evaluation, which is the same rule any critique
needs: 'the line now arrives at the third bar instead of drifting' is usable; 'that was better' is not. Teach that some
changes will be worse and that discovering the range is the point. Try: the ensemble runs a passage through
single-element changes with the class describing each. Apply: students record what each element did in this specific
passage. Reflect: which element had more effect than you expected?

Check for understanding
Student isolates a single element and describes its effect precisely.

Differentiation in the moment

If the learner... Then...

needs more support Model the step again with guided support, then fade to a gesture cue.

is ready for more Invite the learner to demonstrate for a peer or add a second example.

is dysregulated Pause instruction, move to co-regulation, and return to the target later.

Closure and reflection
Gather the group. Restate the learning target. Ask one learner to demonstrate. Name one specific thing the group
did well, then preview tomorrow.

Teacher reflection (fictional example)
Fictional Example — Customize and Verify Before School Submission.

Most learners met the target. Two needed the visual cue repeated during guided practice; I will pre-teach with them
tomorrow. The extension held attention longer than planned, so I shortened closure.
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Day 43 — What Makes a Phrase

Week 9, Day 3 · Unit 3 · Standards: PE-III.6

Focus Phrasing as a decision rather than an instinct.

Learning target “I can name the elements a performer can adjust and what each does.”

Vocabulary in use tempo, rubato, dynamics, articulation, phrasing, timbre, balance, vibrato, agogic, inflection

Local date ____________________

Learning sequence
Connect: 'phrase it' is the vaguest instruction in music. Teach: a phrase has a SHAPE -- it goes somewhere and
comes from somewhere -- and the performer decides where its high point is, how it is approached and left, where it
breathes, and how it connects to the phrase after. Teach the analytical clues: the melodic contour, the harmonic
tension and where it resolves, the rhythmic activity, the text where there is one, and the structure of the phrase
against its neighbours. Teach that the decision can be argued from those clues rather than felt, which is what makes
it teachable and what lets an ensemble agree. Teach that everybody in a section must make the same decision or
the phrase has no shape at all. Try: students analyse a passage's phrase structure and mark a decision. Apply:
sections agree and play a common shaping. Reflect: did the section agree before you talked about it?

Check for understanding
Student analyses phrase structure and justifies a shaping decision.

Differentiation in the moment

If the learner... Then...

needs more support Model the step again with guided support, then fade to a gesture cue.

is ready for more Invite the learner to demonstrate for a peer or add a second example.

is dysregulated Pause instruction, move to co-regulation, and return to the target later.

Closure and reflection
Gather the group. Restate the learning target. Ask one learner to demonstrate. Name one specific thing the group
did well, then preview tomorrow.

Teacher reflection (fictional example)
Fictional Example — Customize and Verify Before School Submission.

Most learners met the target. Two needed the visual cue repeated during guided practice; I will pre-teach with them
tomorrow. The extension held attention longer than planned, so I shortened closure.
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Day 44 — Articulation Carries More Than You Think

Week 9, Day 4 · Unit 3 · Standards: PE-III.6

Focus The element students most underrate.

Learning target “I can name the elements a performer can adjust and what each does.”

Vocabulary in use tempo, rubato, dynamics, articulation, phrasing, timbre, balance, vibrato, agogic, inflection

Local date ____________________

Learning sequence
Connect: articulation is usually treated as a marking to obey rather than an expressive variable. Teach: the range
available -- how a note STARTS (sudden or gradual, hard or soft), how it CONTINUES, how it ENDS (stopped,
released, allowed to decay), and how much SPACE sits between it and the next. Teach that this is what most
strongly signals style and character, that a marking such as staccato is a family of possibilities rather than a single
length, and that ENDS are where ensembles are least unified and most audibly so. Teach the connection to Week 6:
the performing conditions and tradition a work assumes bear directly on articulation, so the research lands here. Try:
students play a passage with three different articulation treatments and describe the character each produces.
Apply: the section agrees and unifies a treatment including note ends. Reflect: what did unifying the ends do?

Check for understanding
Student manipulates articulation deliberately and describes the character it produces.

Differentiation in the moment

If the learner... Then...

needs more support Model the step again with guided support, then fade to a gesture cue.

is ready for more Invite the learner to demonstrate for a peer or add a second example.

is dysregulated Pause instruction, move to co-regulation, and return to the target later.

Closure and reflection
Gather the group. Restate the learning target. Ask one learner to demonstrate. Name one specific thing the group
did well, then preview tomorrow.

Teacher reflection (fictional example)
Fictional Example — Customize and Verify Before School Submission.

Most learners met the target. Two needed the visual cue repeated during guided practice; I will pre-teach with them
tomorrow. The extension held attention longer than planned, so I shortened closure.
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Day 45 — Time That Is Not Metronomic

Week 9, Day 5 · Unit 3 · Standards: PE-III.6

Focus Tempo flexibility, taught precisely.

Learning target “I can name the elements a performer can adjust and what each does.”

Vocabulary in use tempo, rubato, dynamics, articulation, phrasing, timbre, balance, vibrato, agogic, inflection

Local date ____________________

Learning sequence
Connect: an ensemble that never moves is mechanical and one that moves constantly is shapeless. Teach: the
kinds of flexibility, named -- structural changes marked in the score; RUBATO, where time is taken and given back
within a phrase; agogic lengthening of a single note for weight; and the slight relaxation at a cadence or the arrival of
a new section, which is nearly universal and rarely written. Teach the ensemble problem these create: flexible time
requires everybody to agree on the same flexibility, which means watching rather than listening, since sound arrives
late. Teach the honest limit for a large ensemble -- less freedom is available than a soloist has, and pretending
otherwise produces mess. Try: the ensemble rehearses one agreed flexibility and one cadential relaxation. Apply:
students identify where in their repertoire time should and should not move. Reflect: how much freedom can this
ensemble actually hold together?

Check for understanding
Student distinguishes kinds of tempo flexibility and executes an agreed one.

Differentiation in the moment

If the learner... Then...

needs more support Model the step again with guided support, then fade to a gesture cue.

is ready for more Invite the learner to demonstrate for a peer or add a second example.

is dysregulated Pause instruction, move to co-regulation, and return to the target later.

Closure and reflection
Gather the group. Restate the learning target. Ask one learner to demonstrate. Name one specific thing the group
did well, then preview tomorrow.

Teacher reflection (fictional example)
Fictional Example — Customize and Verify Before School Submission.

Most learners met the target. Two needed the visual cue repeated during guided practice; I will pre-teach with them
tomorrow. The extension held attention longer than planned, so I shortened closure.

Alabama 11 Music / Band / Choir / Orchestra Preview

(c) Digital Downloads. Single-classroom licence. Independently created; not affiliated with any agency or TPT. Page 9 of 11



Important before you buy

•  This is a digital download. Nothing is shipped.

•  The planner is calendar-neutral: Month 1–9, Week 1–36, Day 1–180, so it fits any school calendar. You add your
own dates.

•  Standards were transcribed from the official source.

•  Not affiliated with or endorsed by Alabama State Department of Education, any district, school, assessment
provider or Teachers Pay Teachers.

•  No approval, compliance, rating or evaluation outcome is guaranteed.

This is a statewide standards index, not a local course catalog. Course names, grade placement, electives, and
graduation sequences vary by district.
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Terms of Use, Privacy and Copyright

Licence
This resource is licensed for use by one teacher in one classroom. You may print and reproduce the pages for
your own students. You may not share, sell, sub-licence, post publicly, or upload this file to any website, shared
drive or district repository. Additional classroom licences are available at a reduced price.

Copyright
All text, forms and layouts in this resource are original work. Fonts used are the standard PDF base fonts, which
carry no redistribution restriction. No competitor product, published curriculum, commercial assessment, answer
key, book text, character, logo or agency branding is reproduced. Where standard codes and text appear, they are
quoted from a public government document for identification and alignment purposes and remain the property of the
issuing agency.

Student privacy
Record learners using initials or a school-approved identifier only. Do not record IEP content, Section 504 plans,
protected assessment scores, medical information or family information in this planner. Store completed pages
securely and follow your programme's privacy requirements and applicable law. This planner is not a secure
student-information system and is not a substitute for official records.

Accessibility
Pages use a minimum 8-point type size, high-contrast text, wide writing areas, print-safe margins, numbered pages
and a bookmarked navigation outline. Colour and ink-friendly versions are supplied, and no information is conveyed
by colour alone.

Disclaimer
This independently created resource is not affiliated with, sponsored by, approved by, or endorsed by Alabama State Department of Education,
any local school district, any school, any assessment provider, or Teachers Pay Teachers. Standards, assessments, course requirements, and
submission procedures may change. Teachers must verify current requirements using
https://www.alabamaachieves.org/wp-content/uploads/2025/01/AS_20250108_2024-Alabama-Course-of-Study-Arts-Education_V1.0.pdf and
local school or district guidance.

Source citation
Alabama State Department of Education. 2024 Alabama Course of Study: Arts Education. Adopted 2024. PERFORMING ENSEMBLES HIGH
SCHOOL LEVEL III, pages 152-156. As at Grade 10, this covers ONE course rather than the two the Grade 9 entry carries, because High
School General Music "should not be repeated once a half or full credit is obtained" and a student who took it in Grade 9 may not take it again.
The ensemble level is fixed by the document's own prose: "HS Level I is approximately equivalent to ninth grade", the Level II ensemble is for
students with "experience equivalent to one year of high school music study", and "each lower level course is a prerequisite for the subsequent
courses", so a student who completed Levels I and II in Grades 9 and 10 is in LEVEL III. The document cites the National Standards
proficiency levels as Proficient (Grade 9), Accomplished (Grade 10) and ADVANCED (GRADES 11-12), noting that a level "indicates the
attainment of standards by the end of the course, not at the beginning". BOTH THE LEVELS APPLY "REGARDLESS OF GRADE", so a Grade
11 student in a first year of high school ensemble belongs in Level I and a second-year student in Level II, which are the Grade 9 and Grade 10
entries in this series. FIVE OF THE SEVENTEEN STANDARDS (4, 9, 15, 16 and 17) ARE PRINTED IDENTICALLY TO LEVEL IV'S and are
registered regardless, because the document repeats them deliberately: a foundational standard sits under Present in "all K-12 music courses",
and connecting standards are "embedded within the standards at every grade and proficiency level". Only THREE of them (4, 9 and 17) match
Levels I and II, because standards 15 and 16 are reworded between the two tables. Level IV, General Music, Harmonizing Instruments, Theory
and Composition, Music Technology and Fundamentals of Music Industries are separate courses and are not included. Retrieved 2026-07-27
from https://www.alabamaachieves.org/wp-content/uploads/2025/01/AS_20250108_2024-Alabama-Course-of-Study-Arts-Education_V1.0.pdf
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